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Abstract. Studies on the role of language in shaping civilisation suggest a
need for more cross-cultural communication. This mixed-method study
(quantitative survey and qualitative interview) explored the perceptions,
roles, and strategies of International Chinese Language Education (ICLE)
in fostering civilisational dialogue and mutual understanding between
Thai and Chinese societies. The survey participants were 414 students,
86 teachers, and 122 policymakers from various ICLE programmes in
Bangkok. In turn, the interviewed participants were 10 ICLE teachers. The
survey and qualitative interview results were analysed using the Mann-
Whitney U test and the ICLE framework; the analysis considered
predetermined themes identified in the literature review. The findings
indicate three primary levels in the perceptions of the three groups of
participants (ICLE students, teachers, and policy makers) regarding the
impacts of ICLE programmes on cultural, social, political, and
educational aspects. The most significant effect of the ICLE programme is
on cultural, social, and academic aspects. The three groups of participants
perceived that ICLE programmes played a significant role in enhancing
cultural awareness, cross-cultural communication, personal growth,
cultural dialogue, and programme effectiveness. Hands-on field trips and
arts-based collaborative learning activities were considered effective
strategies to promote mutual understanding and civilisational dialogue
in the ICLE programme. Because the findings of this study are drawn
from participants’ perspectives, future research should examine the
effectiveness of various instructional strategies for promoting ICLE
programmes.

Keywords: ICLE; civilisation interplay; language; power; dialogue

“Corresponding author: Yudhi Arifani; yudhi.a@mail.rmutk.ac.th

© The Authors
This work is licensed under a Creative Commons Attribution-NonCommercial-NoDerivatives 4.0
International License (CC BY-NC-ND 4.0).


https://orcid.org/0009-0001-1612-5110
https://orcid.org/0009-0008-3483-5694
https://orcid.org/0009-0002-8582-3649
https://orcid.org/0000-0003-4615-8439

584

1. Introduction

The focus of research on international Chinese language education (ICLE) often
highlights the significant roles of language and culture in promoting civilisational
dialogue and mutual partnerships between different communities, specifically in
the settings of relations between Thai and Chinese communities. Research
initiated by Xiao and Wang (2024) suggests that the ICLE programme could
facilitate mutual cultural exchange and reduce issues relating to stereotypes by
enabling students to immerse themselves in Chinese culture programmes.
Through Chinese language acquisition, Thai students develop a deeper
appreciation of the historical and philosophical dimensions of Chinese culture
and civilisation, which is vital for strengthening intercultural communication. A
study by Xu (2022) focused on the role of ICLE programmes in Thailand’s
education institutions, as a crucial instrument for supporting bilateral cultural
understanding and communication.

The research findings of Xu (2022) suggest that language education can serve as a
channel for broadening ties in sociocultural interactions and for enhancing Thai
students” cultural ability to engage more effectively with Chinese counterparts;
this interaction could contribute to a nuanced appreciation of Chinese cultural
traditions and values and strengthen a mutual partnership that transcends mere
linguistic and cultural competencies (Lee, 2024; Mouboua et al.,, 2024). Other
factors that affect the impact of language education and cultural understanding
are reported by Alam et al. (2023) and Xu (2022), who explored the integration of
cultural aspects in the educational curriculum. Xu (2022) highlights the
importance of incorporating cultural education in ICLE to ensure that Thai
learners acquire what we call linguistic competence, which enhances a deeper
understanding of Chinese societal values (Chen et al., 2024).

Research on ICLE reveals substantial gaps that warrant deeper scholarly
attention, particularly regarding its capacity to cultivate meaningful cultural
understanding and civilisational dialogue among diverse communities. Although
several studies highlight the general benefits of intercultural education, far less
attention has been devoted to examining how ICLE fosters profound cultural
awareness, identity negotiation, and mutual understanding across sociocultural
groups (Lee, 2024; Wang, 2024). Much of the literature focuses on observable,
short-term interactions, consequently failing to provide comprehensive insight
into the long-term developmental effects of ICLE on cultural integration, value
transmission, and sustained intercultural engagement (Chen et al., 2024).

Furthermore, comprehensive analyses of the underlying pedagogical and
sociocultural mechanisms by which ICLE promotes civilisational dialogue are
scarce. Instead, the literature reports on programme outcomes without critically
examining the instructional strategies, dialogic practices and intercultural
processes that enable the outcomes (Mouboua et al., 2024; Sun, 2023). As a result,
crucial elements required to design ICLE initiatives that effectively facilitate
dialogue between civilisations remain under-examined.
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To address these deficiencies, comparative, cross-cultural investigations are
needed to understand how ICLE operates across varying cultural ecologies and
how its frameworks can be adapted to different societal contexts. Research could
provide a more holistic understanding of the effectiveness of the programme and
strengthen its potential to foster global cultural literacy and harmonious
civilisational exchange. This study aimed to explore the perceptions, roles, and
strategies of ICLE in fostering civilisational dialogue and mutual understanding
between Thai and Chinese societies.

2. Literature Review

2.1 ICLE Trends, Objectives, and the Increasing Influence of ICLE Globally and
in Thailand

The main objective of the ICLE programme is to foster mutual understanding,
reciprocal collaboration and cultural exchange programmes between China and
other countries. By promoting Mandarin as a global language of communication,
China aims to build stronger economic and diplomatic relations (Igbal & Masroor,
2023; Min, 2023). This educational programme initiative is part of a broader soft-
power strategy to enhance China’s global image and promote positive
international collaborations.

Another purpose of ICLE is to equip individuals with the cultural competence
and linguistic abilities required to engage in global economic relations.
Proficiency in Chinese is increasingly viewed as a valuable asset for promoting
international business, trade, services, tourism, and diplomacy. As China’s global
economic influence expands, the need for Chinese-speaking professionals with
proficiency in Chinese is increasing, thereby making Chinese language skills a
strategic asset for many developing countries (Chen et al., 2024; Ou & Gu, 2021).

In Thailand, the Chinese language education programme has experienced
remarkable development, and it reflects the economic and cultural ties of the two
countries (Rosyidi & Utomo, 2022; Zeng, 2024). The Thai government and
policymakers actively promote the teaching of Mandarin at all levels, from
primary school through to university, thereby acknowledging its significance for
future economic development. Many Thai students consider the Chinese
language programme to be a pathway to job prospects, careers and business
ventures with Chinese organisations.

Well-established Chinese-language education institutions, such as Confucius
Institutes in Thailand, play a crucial role in expanding the use of Chinese and its
cultural traditions, by offering professional language courses, academic
exchanges, cultural events and education scholarships for Thai students to pursue
studies in China. The exponential increase in tourism, trade, business and Thai-
Chinese joint ventures fuels demand for Mandarin language skills by the Thai job
market further.

The incorporation of the Chinese language education programme in the Thai

education and national curriculum has become one of the strategic moves to foster
mutual partnerships and provide a qualified workforce for a future in which
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China plays a central role in the development of the regional economy (Igbal &
Masroor, 2023). Several Thai educational institutions have established mutual
collaborations with Chinese organisations and institutions to offer joint and dual-
degree programmes and provide student-exchange opportunities, thereby
promoting academic partnerships.

Additionally, Chinese language education programmes in Thailand are not
limited to higher education but also extend to lower levels of education (Min,
2023; Zeng, 2024). Education at the levels of primary and secondary schools
includes Mandarin language instruction, thereby making it one of the most
widely taught foreign languages in many Thai schools. This atmosphere helps
build a strong foundation for Thai students to achieve higher levels of Chinese
language proficiency as they progress in their formal education.

While the rapid growth of Chinese-language education programmes in Thailand
offers numerous benefits, it also poses several challenges. One significant obstacle
is the need for qualified professional teachers of both Chinese and Thai (bilingual
teachers) who can effectively address linguistic proficiency and cultural gaps
(Mouboua et al., 2024; Sun, 2023). Another challenge is ensuring that Chinese
language education programmes are openly accessible to diverse students from
various socioeconomic backgrounds in Thailand. Despite these barriers, the
opportunities for forging mutual bilateral collaborations, economic partnerships,
and cultural exchange programmes through Chinese language education remain
massive (Wang, 2024).

Thailand’s strategic location in Southeast Asia and its strong commitment to
strengthening language proficiency position it as a leading actor in the regional
and national dissemination of Mandarin education in Thailand. The prospects of
Chinese language education programmes in Thailand in the future are promising,
and are driven by continued investments in education, job markets, infrastructure
and resources. China’s global influence is growing rapidly, and the role of
Mandarin as a global language is likely to increase concurrently (Chen, 2024; Lee,
2024). Leveraging Mandarin through sustained educational initiatives is
important for preparing its millennial citizens to obtain jobs in the future with
employers that consider Chinese language and cultural competence to be crucial
assets in international mutual partnerships.

2.2 Relevant Studies

Research on ICLE in relation to civilisational dialogue in the Thai educational
context remains markedly underexplored. Scholarship has predominantly
examined the global expansion and strategic use of Chinese language education,
and limited attention has been given to the way ICLE programmes foster
civilisational dialogue between China and Thailand.

A study by Sablina et al. (2018) explored the expectations, academic experiences,
and long-term plans of Chinese international students in a joint Sino-Russian
university programme. By employing a qualitative case study design, the research
relied on in-depth semi-structured interviews and institutional document analysis
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to illuminate how participants navigated academic challenges, adjusted their
aspirations, and interpreted the value of a dual-degree pathway. The findings
reveal that students generally entered the programme with high academic
expectations and strong professional ambitions; however, many also expressed
uncertainty regarding post-graduation trajectories, which reflect the structural

and cultural complexities of pursuing careers across two national contexts (Ma &
Zhao, 2018).

While a study by Sablina et al. (2018) offers important insights into cross-border
higher education and student mobility, its focus was primarily individual and
developmental, and centred on academic decision-making, career planning, and
institutional programme management. Critically, it does not address the broader
sociopolitical dynamics of language, power and civilisational dialogue, nor did it
examine how international education programmes function as instruments of
cultural diplomacy. It marks a significant departure from the concerns of the
present study, which investigated how ICLE programmes shape civilisational
interplay between China and Thailand, including the ideological, cultural and
discursive processes embedded in language education. Whereas the work of
Sablina et al. situates learning in students” micro-level experiences, the current
research foregrounds the macro-level implications of ICLE, specifically, how
language education contributes to negotiating power relations, fostering
intercultural dialogue and advancing China’s civilisational engagement strategies
in the Thai context.

Mouboua et al. (2024) and Ou and Gu (2021) underscore the centrality of language
as a catalyst for intercultural understanding and identity negotiation in
increasingly globalised educational spaces. Mouboua et al. demonstrate that
multilingual approaches in global citizenship education strengthen learners’
intercultural competence by fostering empathy, tolerance and mutual recognition
across cultural boundaries. Ou and Gu reveal how Chinese students in a
transnational university context constructed hybrid identities through language
socialisation processes that mediate belonging, cultural adjustment and
communicative agency. Together, these studies show that language learning
functions not merely as a communicative tool but as a transformative medium
through which individuals navigate power, identity and cultural meaning.

However, despite their valuable insights, both studies primarily address
individual-level intercultural experiences rather than examining civilisational-level
dialogue shaped by state-led educational programmes. Moreover, they did not
explore how ICLE operates as an instrument of cultural diplomacy or soft power
in specific bilateral relationships. In contrast, the present study moves beyond
interpersonal and identity-focused perspectives by analysing how ICLE shapes
the broader civilisational interplay between China and Thailand. By
foregrounding the nexus of language, power and civilisational dialogue, this
study fills a conceptual and contextual gap left by previous research. It contributes
to a macro-level understanding of the cultural and geopolitical significance of
ICLE.
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In an attempt to understand how geopolitical shifts shape perceptions of Chinese
language learners in the British educational context, which, in turn, influences
language policy and instructional practices, Lee (2024) conducted a qualitative
inquiry into how geopolitical changes shape classroom practices. By drawing on
interviews with teachers and policymakers, policy document analysis, curriculum
review and media discourse, Lee demonstrates that geopolitical reconfigurations
elevated the status of and interest and institutional investment in Chinese
language education in Britain (Xie, 2023; Mok et al., 2024). The thematic analysis
identified changing language hierarchies, the impact of geopolitical tensions on
policy formation, and their implications for classroom practice (Suryanti et al.,
2020; Wang, 2024). However, while Lee’s study offers valuable insights into the
intersection of geopolitics and language policy, its focus on the British context
limits its applicability to Asian regions that have different historical, cultural and
geopolitical dynamics.

Lee’s study did not examine how ICLE operates as a vehicle for civilisational
dialogue, nor does it address how power, identity and intercultural reciprocity
unfold between China and other culturally embedded societies. This gap
underscores the need for research, such as the current study, to explore ICLE in
Thailand’s culturally interconnected and historically layered context. By shifting
the analytical lens from geopolitical influence to civilisational interplay, the present
study contributes a more nuanced understanding of how language education
mediates mutual cultural recognition, soft-power negotiation and dialogic
engagement between China and Thailand (Hou, 2024).

2.3 Research Questions

From the gaps identified above, the research questions were formulated as

follows:

1. What are the perceptions of Thai students, educators and policymakers
regarding the way participation in ICLE influences cultural, social and
political outcomes?

2. What are the perceptions of Thai students, educators and policymakers
regarding the role of ICLE in fostering civilisational dialogue and mutual
understanding between Thai and Chinese societies?

3. What strategies can be applied to optimise ICLE programmes and to enhance
their role in promoting mutual understanding and civilisational dialogue in
Thailand?

3. Methodology

3.1 Research Design

This study adopted a sequential explanatory mixed-methods design to
comprehensively explore how ICLE fosters civilisational dialogue and mutual
understanding between Thai and Chinese communities. This design involved two
distinct and interconnected phases: an initial quantitative survey, followed by
qualitative interviews; the findings from the first phase guided the development
of the interviews. The structure aligns with the model proposed by Creswell and
Plano Clark (2023), who explain that this approach is suitable when researchers
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seek to explain relationships revealed in quantitative data through in-depth
qualitative exploration.

The rationale for selecting this design lies in the complex, layered nature of the
research topic, which is the intersection of language education, cultural exchange,
soft-power diplomacy and civilisational identity. The quantitative method alone
was insufficient to capture the nuances of human experience, while qualitative
methods alone may limit generalisability. By starting with a broad survey of Thai
students’ perceptions, the study established general patterns regarding ICLE’s
cultural and educational impact. These results then informed and refined the
qualitative phase, which involved semi-structured interviews with Thai
educators, policymakers and selected students to explore in depth the
mechanisms and strategies underlying ICLE implementation.

3.2 Research Sample

Because of logistical limitations and institutional scheduling constraints, not all
16 universities in Thailand that were enrolled with the ICLE programme were
available or willing to participate in the study. Therefore, purposive sampling was
used to select institutions located in Bangkok. The institutions were chosen for
reasons of accessibility and availability. This approach aligns with the qualitative
design of the study and resource limitations. The sample involved 414 Thai
students (40% of the total population 1035 students) from Chulalongkorn
University, Kasetsart University, Dhurakij Pundit University, Huachiew
Chalermprakiet University and Phranakhon Rajabhat University, 198 teachers,
and 122 policymakers. For the qualitative component (Research Question 3),
10 ICLE teachers and 10 policymakers were interviewed. They were selected
according to their seniority (at least 10 years of ICLE teaching experience) and
availability.

3.3 Instrument

This study was designed to address the three main research objectives (see Section
3). In line with these purposes, the research employed a mixed-method approach
that used structured questionnaires and semi-structured interview protocols to
gather data.

Two structured questionnaires were developed and administered to Thai
students, teachers and policymakers. The first questionnaire aimed to assess the
role of ICLE in fostering civilisational dialogue and mutual understanding. It
consisted of 18 Likert-scale items organised into six dimensions: cultural
awareness, cross-cultural communication, stereotypes and prejudice, cultural
dialogue, personal growth, and programme effectiveness. The second
questionnaire focused on evaluating the broader impact of ICLE across cultural,
social, political and educational domains. This instrument contained 20 Likert-
scale items organised into four dimensions: cultural, social, political, and
educational impacts (Zhang et al., 2022).

To complement the quantitative data, two semi-structured interview protocols

were used for the qualitative phase. The interview protocol focused on the
optimisation strategies of ICLE programmes. It included themes such as
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integrating Thai local wisdom, fostering inclusivity, strengthening institutional
partnerships, and the role of digital technology in facilitating intercultural
dialogue. A sample question is: How can ICLE programmes integrate Thai
cultural values to enrich civilisational dialogue with Chinese communities? These
instruments were carefully designed to align with the study objectives and to
facilitate triangulation between quantitative patterns and qualitative insights
(Zhang et al., 2022).

4. Data Collection

The data collection involved two stages: a quantitative survey and qualitative data
collection. Quantitative survey data were collected through questionnaires that
related to the first and second research questions and investigated study
participants” perceptions of the impacts of the ICLE programme on balancing
ICLE with cultural understanding and on cultural, social and political impacts.

First, an email informed five universities in Thailand that were enrolled in the
ICLE programme about the intention to undertake this study. After obtaining
approval from the research centres at each university, the researcher sent online
questionnaires via university email. The 414 students and 198 teachers in the ICLE
programme, and 122 policymakers completed the questionnaire. The respondents
completed the survey study voluntarily; they remained anonymous and the
questionnaire results were kept confidential and would not influence their
academic performance. All questions were translated into the Thai language to
avoid biased interpretation and to improve understandability.

To collect data via interviews, in response to the third research question, the
researcher visited five universities and interviewed 10 ICLE teachers and
10 policymakers on the impact of ICLE and its optimisation efforts. The
interviewed participants were selected on the basis of teaching experience,
familiarity with ICLE and engagement in Chinese cultural programmes, both in
and out of university. In this case, the researcher visited each university and
interviewed two ICLE teachers and policymakers at each university. The
interviews lasted 30—60 minutes per participant. Participants” identities were kept
confidential and data were used solely for research purposes.

4.1 Data Analysis

Quantitative data were collected to answer the first and second research
questions, which explored perceptions of Thai students, teachers and
policymakers regarding the roles and impacts of ICLE programmes. The analysis
employed descriptive statistical techniques, including the measures of mean and
standard deviation, to summarise participants’ responses across different
dimensions of the questionnaires. In addition, a Mann-Whitney U test was used
to compare perception differences across participant groups (students, teachers,
and policymakers) from various educational institutions. This non-parametric test
was selected because of the ordinal nature of Likert-scale data and the potential
non-normality of the distribution, thereby ensuring a more accurate assessment
of intergroup differences.
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Qualitative data were used to answer the third research question, which explored
strategies to optimise the role of ICLE in civilisational dialogue. Data were
collected through semi-structured interviews and analysed with thematic analysis
according to the six-phase model (Creswell & Creswell, 2018): 1) Becoming
familiar with the data; 2) Generating initial codes; 3) Searching for themes;
4) Reviewing themes; 5) Defining and naming themes; and 6) Producing the
report. This thematic analysis approach ensured a systematic and rigorous
interpretation of the textual data by allowing themes to emerge inductively from
participants’ narratives.

In addition, the qualitative data analysis incorporated coding procedures drawn
from grounded theory (Creswell & Creswell, 2018), particularly in the form of
open coding, axial coding and selective coding, to deepen conceptual
understanding: These combined coding strategies allowed the researcher to
abstract participants’” experiences into broader themes: 1) ICLE programme
priorities and values; 2) Incorporation of local Thai wisdom; 3) The role of local
cultural communities; and 4) Effective strategies for civilisational dialogue.

5. Results and Findings

5.1 Research Question 1: What are the perceptions of Thai students, educators
and policymakers regarding the way participation in ICLE influences cultural,
social and political outcomes?

The results of the Mann-Whitney U test are presented in Table 1 for a
straightforward interpretation of the analysis. The number of students taking the
ICLE course at the 16 universities was 414, there were 198 teachers, and
122 policymakers. The present study applied the following criteria to the data: a
mean score above 4.00 was classified as the highest level of perception; mean
scores of 3.50 to 3.99 were classified as moderate, and scores below 3.49 were
categorised as low levels of perception. The questionnaires for the three groups of
participants were essentially the same and derived from the same theoretical
framework. The results of the survey analysis are presented in Table 1.
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Mann-
Category I.C LE N M SD | Whitney U p
participants test
Cultural impacts

The ICLE programme has Students 414 | 497 | 091
influenced appreciation for - 'r. ;o 198 | 495 | 089 | 26520 | 0215
Chinese culture and the
education of Chinese culture | Policymakers 122 | 492 | 0.68
The ICLE programme has Students 414 | 496 | 0.89
contributed to preserving
and promoting Thai cultural | Teachers 198 | 496 | 0.89 1556.0 0.350
identity alongside Chinese
cultural education Policymakers 122 | 470 | 0.66

Students 414 | 495 | 091
The ICLE programme has
developed stronger Teachers 198 | 495 | 091 2473.0 0.216
intercultural competence )

Policymakers 122 | 472 | 0.68
The ICLE programme has Students 414 | 488 | 0.90
provided sufficient
opportunities for cultural Teachers 198 | 478 | 0.78 32445 0.176
exchanges between Thai and
Chinese students Policymakers 122 | 470 | 0.62

Students 414 | 480 | 0.90
The ICLE programme has
supported cultural content Teachers 198 | 479 | 078 3230.0 0.194
and understanding .

Policymakers 122 | 479 | 0.77

Social impacts
The ICLE programme has Students 414 | 480 | 0.72
strengthened the
engagement between the Teachers 198 483 | 088 22820 0.321
Thai and'C‘hmese Policymakers 122 | 470 | 0.61
communities
The ICLE programme has Students 414 | 475 | 191
fostered mutual respect
between Thai and Chinese Teachers 198 | 470 | 0.84 2461.0 0.211
societies Policymakers 122 | 471 | 1.61
The ICLE programme has Students 414 477 | 0.81
improved social skills
through interaction with Teachers 198 | 470 | 0.84 2169.0 0.905
Chinese society Policymakers 122 | 470 | 0.84
The ICLE programme has Students 414 | 478 | 0.80
supported networking Teachers 198 |472 | 078 | 13640 | 0512
opportunities with Chinese
counterparts Policymakers 122 | 472 | 0.86
The ICLE programme has Students 414 | 478 | 0.80
positively influenced local
communities’ and families’ | | cachers 198 472 078 | 33500 | 0.909
ti f Chi

pereeptions o1 mese Policymakers 122 | 472 | 0.86
culture
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ICLE Mann-
Category . . N M SD | Whitney U p
participants
test
Political impacts
The ICLE programme has Students 414 | 245 | 120
significantly influenced Thai
educational policy Teachers 198 | 224 | 139 26720 0.215
concerning language and
cultural education Policymakers 122 | 214 | 0.67
The ICLE programme has Students 414 250 | 117
strengthened diplomatic and 'y oo 198 | 224 [139 | 25510 | 0326
political relations between
Thailand and China Policymakers 122 | 214 | 0.67
The ICLE programme has Students 414 | 210 | 1.82
increased Thai students’
engagement in political and | Teachers 198 | 217 | 1.52 3415.0 0.809
civic matters connected to
China Policymakers 122 | 214 | 0.67
The ICLE programme has Students 414 210 | 1.82
obtained positive support
from both Thai policymakers Teachers 198 217 | 1.52 3436.5 0.524
and government institutions Policymakers 122 214 | 067
The visions of the ICLE Students 414 | 245 | 1.20
programme already align
with the broader Thai Teachers 198 224 | 139 2 605.0 0.507
educational and cultural
policies Policymakers 122 | 214 | 0.67
Educational impacts
The ICLE programme has Students 414 | 490 | 0.87
significantly improved Thai 'y, perg 198 | 490 | 087 | 20100 | 0.901
students’ proficiency in
Chinese Policymakers 122 | 487 | 0.87
The ICLE programme has | gtydents 414 | 490 |081
facilitated professional
development for Thai Teachers 198 | 490 | 087 | 24690 | 0.605
teachers teaching the
Chinese language and
culture Policymakers 122 | 489 | 0.81
. . Students 414 4.88 | 0.81
The ICLE curriculum is well
incorporated into the Thai Teachers 198 | 486 | 0.81 1767.0 0.312
ional
educational system Policymakers | 122 | 486 | 0.81
The ICLE programme has Students 414 | 466 | 053
motivated Thai students to
learn about the Chinese Teachers 198 | 487 | 0.70 1381.0 0.341
language and culture Policymakers 122 | 486 | 0.81
Students 414 | 466 | 053
2451.0 0411
Teachers 198 |4.90 | 0.87
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Mann-
Category I.C LE N M SD | Whitney U p
participants test

The ICLE programme has
improved the overall Thai Policymakers | 122 | 4.66 | 0.53
educational outcomes

The analysis indicates three levels of perception of the three groups of participants
(ICLE students, teachers, and policymakers) regarding the impacts of ICLE
programmes on four aspects (cultural, social, political and educational). From the
four determined aspects, three categories belonged to the highest level of
perceptions. The three groups of participants perceived that ICLE programmes
had a high level of impact on cultural, social, and educational aspects. Those three
categories had mean scores above 4.75, which indicate a high level of perception.

5.2 Research Question 2: What are the perceptions of Thai students, educators
and policymakers regarding the role of ICLE in fostering civilisational dialogue
and mutual understanding between Thai and Chinese societies?

The results of the survey analysis are presented in Table 2.

Table 2: The role of ICLE in fostering civilisational dialogue and mutual
understanding between Thai and Chinese societies

Mann-
Category I.C LE N M SD | Whitney U P
participants
test
Cultural awareness
The ICLE programme has Students 414 | 495 | 091
enhanced my understanding of
the cultural similarities and Teachers 198 | 497 | 0.89 2451.0 0.215
differences between Thai and
Chinese cultures Policymakers 122 | 495 | 0.68
The ICLE programme has Students 414 | 492 | 0.69
improved my understanding of
Chinese culture, its similarities | Teachers 198 | 497 | 0.79 1432.0 0.650
and differences from the Thai
culture Policymakers 122 | 490 | 0.76
The ICLE programme has | Students 414 | 492 | 0.90
fostered my awareness of the
historical and shared heritage | Teachers 198 | 4.90 | 0.87 2354.0 0.316
connections between Thai and
Chinese civilisations Policymakers 122 | 472 | 0.68
Cross-cultural communication

The ICLE programme has Students 414 | 488 | 0.90
enhanced my communicative
competence with Chinese Teachers 198 | 478 | 0.78 5141.0 0.376
people and people from
different cultures Policymakers 122 | 4.70 | 0.62

Students 414 | 490 | 0.88 1324.0 0.394
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Mann-
Category I.C LE N M SD | Whitney U P
participants
test
The ICLE programme has Teachers 198 | 4.89 | 0.85
improved my Chinese language
proficiency Policymakers 122 | 4.89 | 0.85
The ICLE programme has Students 414 | 480 | 0.90
increased my understanding of = 'y o oo 198 | 479 | 078 | 32300 | 0194
non-verbal communication cues
in Chinese and Thai contexts. Policymakers 122 | 479 | 0.77
Stereotypes and prejudices

The ICLE programme has Students 414 | 210 | 1.82
helped me challenge and change
stereotypical views about Teachers 198 | 2.17 | 1.52 3415.0 0.809
Chinese culture

Policymakers 122 | 2.14 | 0.67

Students 414 | 250 | 1.17
The ICLE programme has
increased awareness of Chinese | Teachers 198 | 224 | 1.39 3465.0 0.611
cultural biases )

Policymakers 122 | 2.14 | 0.67

Cultural dialogues
The ICLE programme Students 414 | 475 | 0.90
encouraged me to engage in
cultural dialogues with Chinese | Teachers 198 | 4.74 | 0.89 2557.0 0.512
people and others from diverse
cultural backgrounds Policymakers 122 4.74 0.89
The ICLE programme makes me | Students 414 | 490 | 0.87
comfortable discussing cultural
differences between Chinese Teachers 198 | 490 | 0.87 2380.0 0.241
and Thai cultures Policymakers 122 | 4.87 | 0.87
The ICLE programme has Students 414 | 490 | 0.81
equipped me with the skills and
abilities to engage in Teachers 198 | 4.90 | 0.87 2451.0 0.411
conversations about
intercultural topics Policymakers 122 | 489 | 0.81
Personal growth

The ICLE programme has Students 414 | 4.66 | 0.53
positively contributed to my Teachers 198 | 490 | 087 | 24660 | 0324
personal and professional
development Policymakers 122 | 4.66 | 0.53

Student 414 | 4.75 | 0.90
The ICLE programme makes me udents
open-minded towards other Teachers 198 | 4.74 | 0.89 4705.0 0.507

It

cutres Policymakers | 122 | 4.74 | 0.89

Student 414 | 490 | 0.87
The ICLE programme has udents
prompted me to reflect on my Teachers 198 | 490 | 0.87 2010.0 0.901
cultural identity Policy makers | 122 | 4.87 | 0.87

Students 414 | 490 | 0.81 2469.0 0.605
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Mann-
Category I.C LE N M SD | Whitney U P
participants
test
The ICLE programme has Teachers 198 | 4.90 | 0.87
broadened my global horizon .
and perspective on culture Policymakers 122 | 4.89 | 0.81
Programme effectiveness
The ICLE programme has Students 414 | 4.88 | 0.81
significantly influenced the
incorporation of Thai and Teachers 198 | 4.86 | 0.81 1767.0 0.312
Chinese cultural elements in
daily and academic interactions | Policymakers 122 | 486 | 0.81
The ICLE programme has Students 414 | 4.66 | 0.53
fostered a strong sensitivity to
mutual and collaborative Teachers 198 | 4.87 | 0.70 1381.0 0.341
respect between Thai and
Chinese perspectives Policymakers 122 | 4.86 | 0.81
The ICLE programme has Students 414 | 4.66 | 053
provided effective opportunities
for meaningful dialogue
between Thai and Chinese Teachers 198 | 4.90 | 0.87 2451.0 0.411
cultures, beliefs, values and
traditions Policymakers 122 | 4.66 | 0.53

The analysis indicates that, regarding the roles of ICLE programmes in enhancing
civilisational dialogue and mutual understanding between Thai and Chinese
societies, the perceptions for five of the six categories (cultural awareness, cross-
cultural communication, personal growth, cultural dialogue, and programme
effectiveness) were at the highest level for the three groups of participants (ICLE
students, teachers, and policymakers). However, the three groups of participants
perceived that the implementation of ICLE had little effect on reducing
stereotypes and prejudices.

5.3 Research Question 3): What strategies can be applied to optimise ICLE
programmes and to enhance their role in promoting mutual understanding and
civilisational dialogue in Thailand?

Regarding the optimisation of the ICLE programme, responses to the first
interview question indicate that the programme in Thailand could effectively
integrate local wisdom to foster civilisational dialogue with Chinese communities
by building on the shared cultural traditions and historical values of both
countries. One way to implement this optimisation strategy could be to highlight
reciprocal philosophical influences, such as the integration of Buddhist
philosophy, which plays a significant role in Thai and Chinese communities.

The course programmes could focus on shared principles such as mindfulness,
compassion and harmony, thereby scaffolding students’ appreciation of the
philosophical bridges between the two cultures. Additionally, respect for elders
and their traditions and values, which is deeply embedded in both Thai and
Chinese languages and customs, could serve as a foundation for elaborating on
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how cultural values and traditions shape interpersonal communication in mutual
relationships. The following quotes indicate participants” perspectives:

“To facilitate civilisational dialogue, ICLE programmes need a
curriculum that goes beyond linguistic skills and integrate comparative
cultural modules that help Thai students understand how different
civilisations interpret shared values (Thai Language Teacher).”

“’Students need more opportunities to practice critical dialogue — how to
ask questions, negotiate meaning, and respond to cultural issues. ICLE
can optimise its role by embedding these dialogic competencies into
classroom learning activities (Intercultural Communication Lecturer).”

“The implementation of ICLE programmes should involve with local
cultural institutions and policymakers. When students engage with
museums, embassies and cultural centres, they develop a deeper
understanding of civilisational narratives that textbooks alone cannot
provide (University ICLE Coordinator).”’

"I feel the programme would be more meaningful if we had more real
interactions with international students. Experiential exchanges help us
understand cultural differences in a respectful way, not just memorise
them (Undergraduate ICLE Student).”

“1 feel unhappy with limited cultural activities because we only use
English. If ICLE programmes included multilingual materials, it would
show how civilisations express ideas differently and help us communicate
more openly (International Programme Student).”

“For ICLE programmes to really support civilisational dialogue, we need
a safe space where we can have field trips and collaborative programmes
to learn real understanding (Thai ICLE Student).”

Hands-on activities, field trips and collaborative programmes, such as culinary
practices and artistic exchanges, could offer engaging ways to incorporate local
traditions and wisdom. Cooking lessons could involve students in preparing Thai
and Chinese dishes simultaneously; the activity could emphasise shared
ingredients such as Thai rice and Chinese tea while exploring the cultural
importance of these staples. Art models of workshops might combine Thai silk
weaving with traditional mural painting, or Chinese calligraphy or paper-cutting,
to showcase the creative expressions of both traditions.

These activities could enhance a deeper appreciation and understanding of the
artistry and craftsmanship inherent in the two countries’ traditions. The use of
technology and multimedia can enrich ICLE programmes further by showcasing
diverse cultural perspectives. For instance, digital storytelling projects that task
students with creating videos or digital presentations that compare cultural
practices, such as Chinese calligraphy and Thai traditional painting, have been
widely successful. By integrating technology, these programmes encourage
students to explore and present their cultural identities while learning about
others, thereby making the learning process more interactive and engaging.
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6. Discussion

The first discussion dealt with the highest-level perceptions participants had
regarding the impacts of the ICLE programme on cultural aspects that promoted
Chinese cultural values, traditions and heritage (Ribeiro, 2016). Teachers reported
that the ICLE programme integrated a wide range of cultural traditions, including
Chinese festivals, calligraphy, traditional music and culinary arts, thereby making
it an effective gateway to understanding Chinese culture. By integrating these
crucial aspects into the language education curriculum, the programme extended
beyond language instruction, to provide an immersive cultural experience that
resonated deeply with participants (Humairoh, 2023; Zhan, 2024).

From the students’ perspectives, the Chinese language education programme
naturally opened doors to a deeper understanding of Chinese culture. Many
students reported that their competence in interacting with the media, Chinese
literature and social practices enhanced their appreciation of the nuances of the
Chinese community (Chen et al., 2024). Exposure to cultural practices through
cultural exchange programmes, festivals, cultural workshops and classroom
instruction promoted a sense of mutual understanding of Chinese traditions. This
hands-on engagement activity made cultural elements more concrete and
impactful for students, and solidified the impact of the ICLE programme on
cultural communication (Chen et al., 2024; Suryanti et al., 2020; Zheng & Liu,
2024).

According to the perspectives of policymakers, the ICLE programme offered an
important tool for enhancing cultural awareness, diplomacy and mutual
understanding between the two communities. They pointed out that, by
showcasing the rich values of Chinese traditional culture, the programme
strengthened cultural bonds and created a linkage between China and other
nations. The programme of cultural exchange not only boosted global awareness
of Chinese cultural traditions but also promoted a sense of mutual respect and
cultural appreciation for the two countries. Consequently, the policymakers
viewed the ICLE programme as a highly effective tool for advancing cultural
objectives, thereby making it the most influential initiative in terms of impact on
cross-cultural understanding and collaboration (Hou, 2024; Mok et al., 2024; Ou
& Gu, 2021).

The ICLE programme fostered civilisational dialogue and mutual understanding
between Thai and Chinese societies. The perceptions of the three groups of
participants regarding the roles of the ICLE programme in enhancing
communicative competence with Chinese and other people of different cultures,
Chinese language proficiency, and understanding of non-verbal communication
cues of Chinese and Thai contexts, were at a high level. The findings indicate that
the three groups of participants perceived their ideas as being at the lowest level
of perception. Conversely, regarding perceptions of the three groups of
participants that were at low levels, they perceived that the ICLE programme had
little influence on reducing stereotypical views about Chinese culture and on
reducing cultural biases relating to Chinese culture (Sablina et al., 2018; Xiao &
Tian, 2024).
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Beyond language acquisition, the curriculum integrated cultural nuances,
idiomatic expressions and context-specific communication styles, thereby
enabling participants to navigate cultural differences effectively and fostering
mutual understanding (Hou, 2024; Mok et al., 2024; Ou & Gu, 2021). Students
emphasised that learning Chinese through the programme enabled them to access
and appreciate the subtleties of Chinese culture, which is crucial for authentic
cross-cultural interactions. Many students shared experiences of engaging in
conversations, debates, and cultural exchanges with Chinese peers, and gaining
insights into different perspectives and ways of thinking. These interactions not
only enhanced their language skills but also encouraged open-mindedness and
empathy - key components of effective cross-cultural communication (Jiang, 2024;
Zhan, 2024).

Participants - teachers, students, and policymakers - perceived the ICLE
programme as having the most significant impact on personal growth, because of
its ability to build essential skills and broaden individual perspectives. Teachers
observed that learning Chinese fostered discipline, perseverance and cognitive
development in students. The complexity of the language, including its tones,
characters and grammar, challenges learners to think critically and develop
problem-solving abilities, to the benefit of their personal and academic growth
(Xiao & Tian, 2024). However, teachers reported that the programme focus on
showcasing traditional Chinese culture often emphasised an idealised or limited
view of China, which may lead participants to form one-dimensional perceptions.
This selective presentation of culture, while intended to promote appreciation,
can, unintentionally, perpetuate stereotypes by failing to adequately address the
diversity and complexities of modern Chinese society (Sun, 2023).

Teachers and policymakers explained that integrating Thai cultural values,
traditions and societal norms into the ICLE curriculum could create a sense of
harmony and mutual appreciation between the two parties. The example of
linking Chinese cultural festivals and traditions with similar Thai practices could
foster more profound awareness of shared cultural traditions. Students expressed
a strong preference for discussing lessons that compare Chinese and Thai
traditional cultural elements, and this model could encourage students to reflect
on their own cultural heritage while learning about Chinese cultural traditions
(Zhan, 2024).

The use of digital platforms can enhance ICLE programmes by supporting virtual
cultural exchanges among Thai and Chinese students. Teachers asserted that
implementing virtual exchange programmes, virtual forums and collaborative
projects could enable students from the two countries to engage in real-time
discussions about their respective cultures. This approach would underscore the
value of language in connecting civilisations. Philosophical traditions, such as
Confucianism and Buddhism, have historical connections between China and
Thailand (Zheng & Liu, 2024). Policymakers recommended incorporating lessons
that explore shared philosophical values, such as harmony, respect and
compassion, to deepen participants’ appreciation for the ethical and spiritual
dimensions of both cultures, thereby fostering a sense of unity.
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The findings on the importance of regular feedback by students and teachers to
guide improvements to the ICLE programme align with other research that
emphasises the critical role of stakeholder input in enhancing educational
outcomes. Studies highlight that incorporating feedback from students and
educators ensures that programmes remain responsive to participants’ needs and
adapt to diverse cultural, linguistic and pedagogical contexts (Xiao & Tian, 2024).
By validating the role of feedback in maintaining relevance and effectiveness,
these findings reinforce the body of research that advocates for participatory,
iterative programme development in international education. This approach
ensures that ICLE programmes remain adaptable and aligned with evolving
education and cultural demands (Li et al., 2024; Xiao et al., 2024).

Finally, elevating Thailand’s multicultural identity as an essential foundation for
the ICLE programmes can enhance the effectiveness of the programme.
Thailand’s historical journey of coexistence between various ethnic and cultural
groups serves as a model for enhancing civilisational dialogue. By aligning the
ICLE programme initiative with Thailand’s cultural tradition of multicultural
balance, the programme can have a long-term impact. Studies have demonstrated
that culturally diverse contexts and environments promote the need for exposure
to new cultural experiences and involve students drawing on their own
experiences with cultural variation to engage in cross-cultural exchanges
(Budianto et al., 2023; Wang, 2024; Xiao & Tian, 2024).

Thailand’s multicultural heritage often promotes this effective strategy by
empowering ICLE programmes to incorporate Thai cultural traditions, such as
mutual respect and harmony, while fostering meaningful relations with Chinese
culture. This path of new research findings alongside established research
underscores the potential of Thailand’s multicultural identity to serve as a
different model for implementing context-sensitive programmes for ICLE (Li et
al., 2024; Zhang, 2020).

7. Conclusion

The findings indicate that the perceptions of the three groups of participants
(ICLE students, teachers, and policy makers) regarding the impacts of ICLE
programmes on cultural, social, political, and educational aspects fell on three
primary levels. The most significant impact of the ICLE programme was on
cultural, social, and educational aspects, while their perception was that it had the
least impact the political aspect. The three groups of participants relied heavily on
language proficiency and cultural competencies to navigate complex intercultural
interactions, to ensure effective communication and mutual understanding.

For five of the six of the determined categories - enhancing cultural awareness,
cross-cultural communication, personal growth, cultural dialogue, and
programme effectiveness - perceptions of the three groups of participants
regarding effectiveness were at the highest level. Optimising the ICLE
programmes in Thailand to enhance civilisational dialogue requires a
comprehensive strategy that emphasises inclusivity, mutual partnership and
cultural awareness. By addressing the challenges identified in the findings
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reported in the literature and using suggested strategies, the ICLE programmes
can serve as valuable tools for fostering reciprocal understanding and
strengthening connections between civilisations.
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